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Course Information 

Course Description  
Communication development and disorders (speech, language, and hearing) in school-aged children and early 
adolescents. Strategies for preventing the onset of communication disorders at this stage of life will be addressed, 
as well as intervention methodologies. Typical appraisal procedures and instruments used with this population 
will be reviewed.  
 
Required Texts  
Moore-Brown, B. J. & Montgomery, J. K. (2018). Speech language pathologists in public schools: Making a 

difference for America’s children (3rd ed.). Austin, TX: ProEd. (ISBN: 978-1-416-41069-0) 
Paul, R., Norbury, C., & Gosse, C. (2018). Language disorders from infancy through adolescence (5th ed.). St. 

Louis: Mosby. (ISBN: 9780323442404) 
Peña-Brooks, A. & Hegde, M. N. (2015). Assessment and treatment of articulation and phonological disorders 

in children (3rd ed.). Austin, TX: ProEd. (ISBN: 9781416405801) 
 
Additional Resources 
www.masterclinician.org 
www.speechpathology.com 
SimuCase 
Additional readings and resources will be posted on Canvas.  
 
Technology Requirements 
Students will need personal computers that meet the minimum specifications to support ExamSoft/Examplify 
software. Students will need access to Microsoft Word, Prezi, as well as microphone access to record the e-poster 
presentation.  

Þ For support with ExamSoft/Examplify, you should contact Dr. Henton.  
 

Learning Objectives 
 
Student Learning Objectives   
1. Upon successful completion of the course, students will use their knowledge of disorders in the school-aged 

population to:  

• Develop an appropriate assessment plan in authentic case scenarios 
• Differentially diagnose authentic case scenarios 
• Design an appropriate treatment plan in authentic case scenarios  

2. Students will use their knowledge of contemporary issues (e.g., billing, documentation, legislation) to justify 
decisions regarding services with the school-aged population.  

3. Students will apply principles of evidence-based practice to authentic case scenarios.  



Program Learning Objectives 
This course contributes to the students’ mastery of:  

1. PLO 2.1: Students will synthesize case history and examination findings to arrive at accurate clinical 
diagnoses across the scope of practice. 

2. PLO 2.3: Students will incorporate evidence-based practice into clinical frameworks.  

 
CFCC Standards 
Standard IV-B Demonstrate knowledge of the basic human communication processes including biological, 
neurological, acoustic, psychological, developmental, and linguistic and cultural bases associated with the 
school-age population 
Standard IV-C Demonstrate knowledge of communication disorders and differences, including the appropriate 
etiologies, characteristics, anatomical/physiological, acoustic, psychological, developmental, and linguistic and 
cultural bases (speech sound production, voice and resonance, language, hearing, cognition, and social aspects) 
associated with the school-age population 
Standard IV-D Demonstrate knowledge of the principles and methods of prevention, assessment, and 
intervention for communication disorders associated with the school-aged population  
Standard IV-E Demonstrate knowledge of standards of ethical conduct for working with school-aged children 
and for working in a school setting 
Standard IV-G Demonstrate knowledge of contemporary professional issues related to school-aged population 
Standard IV-H Demonstrate knowledge of national regulations and policies relevant to professional practice  
Standard V-A Demonstrate oral and written communication skills sufficient for entry into professional practice 
 
CAA Standards 
Standard 3.1.1B Demonstrate understanding of various models of service delivery of SLP services;        
         Demonstrate understanding of education landscape and how to facilitate access to services; 
         Use valid scientific and clinical evidence in decision-making regarding assessment and intervention; 
         Apply current knowledge, theory, and sound professional judgment in approaches to intervention; 
         Use clinical judgment and self-reflection to enhance clinical reasoning; 
         Critically evaluate information sources and apply information to appropriate populations; and  
         Integrate evidence in provision of SLP services  
 

Instructional Format 
 
This course will be using a Team-Based Learning (TBL) format (www.teambasedlearning.org). This 
instructional method aims to help develop your workplace learning skills and will be done in a way that will hold 
teams accountable for using course content to make decisions that will be reported publicly and subject to cross-
team discussion/critique. You will be assigned to a team of five members. You will sit with your team during 
most classroom sessions.  
 
Phase 1 – Preparation 
You will complete specified readings or course materials for each module. These readings assignments and 
materials will be provided for you on Canvas.  
 
Phase 2 – Readiness Assurance Test 
At the first class meeting of most modules, you will be given a Readiness Assurance Test (RAT). The RAT (10-
25 multiple-choice questions) measures your comprehension of the assigned readings and helps you learn the 
material needed to begin problem solving in Phase 3. Once the test period is over, the professor may give a short 
mini-lecture to clarify concepts that are not well understood as evidenced by the individual test scores. The 
purpose of Phase 2 is to ensure that you and your teammates have sufficient foundational knowledge to begin 



learning how to apply and use the course concepts in Phase 3. RATs are closed book and based on the assigned 
readings and materials.  

• Individual RAT: You individually complete a multiple-choice test based on the readings and materials.  
• Team RAT: Following the iRAT, the same multiple-choice test is re-taken with your team. These tests 

use a scratch-off answer card known as Immediate Feedback Assessment Technique (IF-AT). You 
negotiate with your teammates, and then scratch off the opaque coating to reveal a star that indicates a 
correct answer. Your team is awarded 4 points if you uncover the correct answer on the first scratch, 2 
points for second scratch, and 1 point for third scratch.  

• Appeals Process: Once your team has completed the team test, your team has the opportunity to fill out 
an appeals form. The purpose of the appeals process is to allow your team to identify questions where 
you disagree with the question key or question wording or ambiguous information in the readings. I will 
review the appeals outside of class time and report the outcome of your team appeal at the next class 
meeting. Only teams are allowed to appeal questions; no individual appeals.  

• Feedback and Mini-lecture: Following the RATs and Appeal Process, the instructor provides a short 
clarifying lecture on any difficult or troublesome concepts.  

Phase 3 – In-Class Activities 
You and your team use the foundational knowledge, acquired in the first two phases to make decisions that will 
be reported publicly and subject to cross-team discussion/critique. A variety of methods will be used to have you 
report your team’s decision at the end of each activity. Your team may be instructed to hold up cards indicating a 
specific choice, write an answer on small whiteboards, or create a presentation/display for a gallery walk; 
feedback will be varied depending on the type of team response. 
 

Evaluation, Grading, and Assignment Details 
 

Individual Performance: There will be at least 6 Individual RATs which cover the material as indicated on the 
course outline. You must have an individual RAT grade of at least 50% to be able to count the team score for that 
RAT. A midterm exam and a final exam will also be administered to assess individual performance. You will 
also complete an 8- to 10-page evidence-based practice literature review. Each team will be assigned a broad 
topic area, and each team member will have a different specific topic related to that broad topic. Although 
students are responsible for their own papers, you are encouraged to work cooperatively with your teammates by 
sharing sources and editing/proofreading for your teammates. Each student will be paired with a teammate for a 
hearing loss simulation experience. This simulation will be scored for competency hours in Calipso but will not 
be graded as such for this course. The experience will, however, provide you with valuable experiences which 
will help you with the final exam and with team activities for this course and provide you with needed clinical 
hours. Completion of this simulation is a course requirement.  
 
Team Performance 
Team performance will be evaluated with at least 6 Team RATs. The professor reserves the right add a grade 
component to in-class team activities throughout the semester. Each member of a team will receive the same 
team performance score for each team RAT and activity. Each team will create a 20-minute video/podcast 
synthesizing the content of team’s individual topics.  
 
Team Contribution 
Each individual will evaluate the contributions of all the other team members at the completion of the semester. 
Individuals will be asked to provide differential ratings that will produce differences in grades within the team. 
This means that team members cannot help everyone in the team get an A by giving everyone high peer 
evaluation scores. The only way for everyone in a team to earn an A is by doing an outstanding job on the 
individual and team exams and activities. Specific criteria for peer evaluation will be developed in class.  
 
 



Setting Grade Weights 
The percentages of the total grade accounted for by each of the major performance areas will be determined by 
representatives from student teams. These representatives will also decide on the relative weights within the 
Individual Performance section. Teams’ decision will be reflected in Canvas.  

1. Teams set preliminary weights and select a member to meet with other teams’ representatives.  
2. Team representatives will meet in the center of the room and develop a consensus (i.e., each 

representative has to be in agreement) about the grade weights for the class as a whole.  
3. The only limitations on your grade weight decisions will be that:  

Individual Performance  
 Individual Readiness Assurance Tests – minimum of 10%  
 Midterm exam – minimum of 25%  
 Final exam – minimum of 25% 
             EBP paper – minimum of 10%  

minimum of 40% 

Team Performance  
 Team Readiness Assurance Tests – 30% 
             Team EBP project (and any graded team activities) – 30% 

minimum of 20% 

Team Contribution 
 Peer evaluation  

minimum of 10% 

TOTAL 100% 
 
A = 90-100% B = 80-89.9% C = 70-79.9% D = 60-69.9% F = <60% 
 
Course Assignments and Activities 
Formative assignments 

Most class periods will be dedicated to Phase 3 team-based formative activities. These will typically be 
ungraded activities, and feedback will come through discussion with the professor during the activity and 
from peer feedback during the team reveal following the activity. Teams are strongly encouraged to work 
together during Phase 1 to build foundational knowledge; the chapter review questions in your textbook 
are an excellent tool for you.  

Summative assignments 
Students will have a midterm exam and a final exam, as well as one EBP project completed within their 
teams. Students will also complete Readiness Assurance Tests at the beginning of most units to confirm 
that students have mastered the foundational knowledge necessary to complete the activities and meet the 
associated objectives.  

Team contribution 
Each individual will evaluate the contributions of all the other team members at the completion of the 
semester. Individuals will be asked to provide differential ratings that will produce differences in grades 
within the team. This means that team members cannot help everyone in the team get an A by giving 
everyone high peer evaluation scores. The only way for everyone in a team to earn an A is by doing an 
outstanding job on the individual and team exams and activities. Specific criteria for peer evaluation will 
be presented in class.  

Projects 
Students will individually complete an EBP literature review on an assigned topic. Then, within their 
teams, they will complete a team presentation on their combined topics. The team presentations will be 
as recorded videos or as podcasts.  
 

Academic Integrity 
Cheating in all its forms is inconsistent with Christian faith and practice and will result in sanctions up to and 
including dismissal from the class with a failing grade.  
 
 



Performance Expectations   
Professors can expect student performance at varying levels, depending on the level of education and prior class 
work that builds toward higher levels of knowledge and skill. These levels include: 

1. Knowledge:  Describe, name, find, list, relate, write 
2. Comprehension:  Explain, compare, discuss, predict, outline, restate 
3. Application:  Complete, use, examine, illustrate, clarify, solve 
4. Analysis:  Compare/Contrast, examine, explain, identify, categorize, investigate 
5. Evaluation:  Justify, assess, prioritize, recommend, rate, decide/choose 
6. Creation:  Plan, invent, compose, design, construct, imagine 

This course will be presented at levels 3-6. Please think about what those levels mean in relationship to the type 
of participation you will be expected to demonstrate in class. 
 
Your time outside of class will be structured to provide you with the foundational levels of the material 
(knowledge and understanding) using assigned readings, video lectures, and other resources. We will use our 
class time to build upon that foundation. We will apply the knowledge to case studies; analyze patient 
characteristics, available literature, and expert opinion; evaluate diagnostic findings, conflicting ideas, patient 
preference, and evidence based practice; and create sound treatment plans, diagnostic reports, family education 
materials, and goal statements that are consistent with current best practices in speech-language pathology. Using 
this framework, you should expect to spend your outside class time building a foundation for yourself so that our 
class time is used to take you to a higher level of mastery. You will learn the what outside of class so that we can 
address the how and what now during our class time. 

Remediation 
Students who earn less than 80% on an entire assignment or on any categories of content within an assignment 
are expected to schedule a meeting with me to discuss targeted remediation on those areas. This remediation will 
be designed to support the student’s mastery of the content. Grades on the original assignments will not be 
changed based on remediation, but the improved understanding of the content should lead to better performance 
on future assignments. I will provide any additional support, explanation, or practice that any student requests or 
that I believe a student may need in order to meet the ASHA Standards and course objectives outlined. 

 
Time Management Expectations 
For every course credit hour, the typical student should expect to spend at least three clock hours per week of 
concentrated attention on course-related work, including but not limited to time attending class, as well as out-of-
class time spent reading, problem solving, reviewing, organizing notes, preparing for upcoming quizzes/exams, 
problem solving, developing and completing projects, and other activities that enhance learning. Thus, for a 
three-hour course, a typical student should expect to spend at least nine hours per week dedicated to the course. 
 

Course Policies and Professional Conduct 

• You are expected to be an active learner in this course. This is not a strictly lecture-based course.  You 
should come to class prepared to discuss the topic for the day. Stay current on your reading assignments. 
You should seek additional outside references to further your understanding of a topic when necessary and 
not depend solely on the readings assigned.  

• You are expected to be fully engaged in class discussions and make comments and ask questions that 
demonstrate appropriate application and internalization of the discussion topics. Laptops should not be used 
during class unless a particular assignment calls for it. Keep your electronic devices in your bags unless a 
particular class activity requires them. If you have an urgent situation that requires your attention, just let 
me know.  

• You are responsible for your own assignments and knowledge. Students who share assignments with 
students taking the course in a subsequent semester may be subject to having an academic integrity sanction 



added to their college record. Please refer to the University’s definitions and guidelines regarding 
plagiarism and academic integrity.   

• Written work must be reasonably correct in mechanics (e.g., spelling, grammar, punctuation, etc.).  Points 
will be deducted for inadequate work. Refer to materials from your Professional Writing course as well as 
your APA manual for clarification and examples of good writing.  

• No audio/video records of class may be made without the instructor’s consent.  
• If you have any situation or problem that does or may affect your participation in class or completion of a 

class assignment, you should discuss the situation with me as soon as possible, preferably prior to class or 
assignment deadline. 

• If you have any questions or concerns regarding your grades, assignments, or understanding of topics from 
this course, you should arrange a meeting with me as soon as possible. Please be respectful of the chain of 
authority; discuss any concerns or questions with me first and give me sufficient opportunity to resolve the 
issues.     

• The instructor reserves the right to change course assignments and/or testing procedures. Students will be 
adequately notified of any changes during class meetings or via Canvas or email.  

 
University Policies and Statements 

University Assessment  
Harding University, since its charter in 1924, has been strongly committed to providing the best resources and 
environment for the teaching-learning process. The board, administration, faculty, and staff are wholeheartedly 
committed to full compliance with all Criteria of Accreditation of the Higher Learning Commission as well as 
standards of many discipline-specific accrediting agencies. The university values continuous, rigorous 
assessment at every level for its potential to improve student learning and achievement and for its centrality in 
fulfilling the stated mission of Harding. Thus, a comprehensive assessment program has been developed that 
includes both the academic units and the administrative and educational support units. Course-specific student 
learning outcomes contribute to student achievement of program-specific learning outcomes that support student 
achievement of holistic university learning outcomes. All academic units design annual assessment plans 
centered on measuring student achievement of program learning outcomes used to sequentially improve teaching 
and learning processes. Additionally, a holistic assessment of student achievement of university learning 
outcomes is coordinated by the university Director of Assessment used to spur continuous improvement of 
teaching and learning.  
 
Students with Disabilities Accommodations  
It is the policy for Harding University to accommodate students with disabilities, pursuant to federal and state 
law. Therefore, any student with a documented disability condition (e.g. physical, learning, or psychological) 
who needs to arrange reasonable accommodations must contact the instructor and the Office of Disability 
Services and Educational Access at the beginning of each semester. If the diagnosis of the disability occurs 
during the academic year, the student must self-identify with the Office of Disability Services and Educational 
Access as soon as possible in order to get academic accommodations in place for the remainder of the semester. 
The Office of Disability Services and Educational Access is located in Room 226 in the Student Center, 
telephone, (501) 279-4019.  
 
Code of Academic Conduct  
Students of Harding University are expected to be honorable and to observe standards of academic conduct 
appropriate to a community of Christian scholars.  Harding University expects from its students a higher standard 
of conduct than the minimum required to avoid discipline. Harding expects its students to conduct themselves as 
responsible citizens in a Christian community. Enrollment at the University is viewed as a privilege that brings 
the attendant responsibilities and accountability. In order to encourage Christian living and growth, the 
University administers a student Code of Conduct. This code is provided to every student upon enrollment. 
Upon registration to the University, students acknowledge and agree to abide by this code. Harding University 
reserves the right to refuse admission or dismiss students whose lifestyle is not consistent with the Christian 
principles for which Harding stands; and when the general welfare of the institution requires such action. 



Students suspended for disciplinary reasons during a semester may receive a grade of F in all courses for that 
semester. Please visit the appropriate Harding University Student Handbook (graduate/professional) for further 
details. 
 
Academic Integrity Policy 
Academic dishonesty will result in penalties up to and including dismissal from the class with a failing grade and 
will be reported to the Director of Academic Affairs. All instances of dishonesty will be handled according to the 
procedures delineated in the Harding University catalog. 
 
Academic Grievance Policy  
If a student believes that he or she has reason to question the decision of a faculty member with regard to the 
final grade received in a course or the denial of academic progression, a procedure has been established to 
resolve the grievance. The student must initiate the written Academic Grievance Appeal within five business 
days after notification of the final grade in Pipeline or notification of denial of academic progression. In cases of 
both course grade and academic progression appeals, students are encouraged to first engage the involved faculty 
member in a good faith discussion (in person or via telephone or email) as the first step in resolving any 
concerns. If resolution is not achieved, a student may submit a written academic grievance by following the 
policy set forth in the Harding University catalog. All students should be familiar with this policy. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Tentative Schedule of Topics  

DATE TOPIC ACTIVITY STANDARD 
January 12 Team assignments, Grading, Syllabus Teams   

THE SCHOOL ENVIRONMENT: Laws, legislation, & policies 
January 14 Legislation Lecture, discussion  IV-D, IV-E, IV-G 

January 19 Legislation Team activity IV-D, IV-E, IV-G 
January 21 Application  Team activity IV-D, IV-E, IV-G 
  Team activity IV-D, IV-E, IV-G 

SPEECH SOUND DISORDERS 
January 26 Introduction, RAT – assessment RAT, discussion IV-B, IV-C 
January 28 Differential diagnosis   
February 2, 4 Assessment Team activity IV-D, IV-E, IV-G 
February 9 RAT, discussion – intervention RAT, discussion IV-B, IV-C 
February 11, 16 Treatment plan, IEP, CCSS Team activity  IV-D, IV-E, IV-G 
February 18 Curriculum, Activities, Models of intervention Team activity  IV-D, IV-E, IV-G 
    

DISORDERS OF LANGUAGE & COGNITION 
February 23 
 

Introduction, RAT – assessment  RAT, discussion IV-D, IV-E, IV-G 

February 25 Differential diagnosis Team activity IV-D, IV-E, IV-G 
March 2, 4 Assessment  Team activity IV-B, IV-C 
March 9, 11 SPRING BREAK NO CLASS   
March 16 RAT, discussion – intervention  RAT, discussion IV-D, IV-E, IV-G 
March 18, 23, 
25 

Treatment plan, IEP, CCSS, Curriculum, 
Activities, Models of intervention 

Team activity IV-D, IV-E, IV-G 

DISORDERS ASSOCIATED WITH HEARING 
March 30 RAT, discussion RAT, discussion  IV-B, IV-C 
April 1, 6, 8 Case study  discussion, teams IV-D, IV-E, IV-G 

SPECIAL POPULATIONS 
April 13 RAT, discussion – ELL, CLD, voice, resonance RAT, discussion  
April 15 Assessment of ELL, CLD discussion, teams IV-D, IV-E, IV-G 
April 20 Assessment of voice, resonance discussion, teams IV-D, IV-E, IV-G 
April 22 Intervention for voice, resonance discussion, teams IV-D, IV-E, IV-G 

PROFESSIONAL ISSUES, HOT TOPICS 
April 27 Ethical issues discussion, scenarios IV-E 
April 29 Workload & caseload issues discussion, scenarios  IV-G 
TBD Final exam 

 

 


